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education through the teaching ofbasics rather
than to provide a sm allelite w ith higheraca-
dem iceducation.

Crtgue of the Concept of Educatbn

Education and training often are seen as
key-functionsw ith regard to the developm ent
ofa society .H ow ever, education and training
now adaysbecam em ore and m ore oriented to-
w ards econom ic grow th, that is they have be-
com e a function of econom y.The orientation
tow ards econom icalgrow th doesnottake mto
acoountthe lim its of grow th and the ecological
problem salready caused by uncontrolled eco-
nom icgrow th.The firstdeficit of the presently
w idespread conceptofeducation is its ordenta-
tion tow ards econom icalgrow th.M ay be that
In this siuation som e ofthe ideas expressed by
von H um boldtabouttw o hundred years ago
gamn new In portance despite the valid criticism
against them . Education must not be
nstrum entalised for trade and com m erce.

Secondly it is problem atic that this under-
standing of education and training,w hich isof
course aw estem approach,m eanw hile hasbe-
com e them odel form ost of the developing
countries. The m odelof econom ic grow th for
developm enthas shaped educationalsystem s

Tt seem s thatthe claim that
education assuch isthe key
fordevelopm entis false, at
least w ith regard to the
m odem w estem type of
education which seem s to
aim at a kind of develop-
m entw hich w illnotbe sus-
tainable.

and pedagogical thoughtand thus contributes
to the dependency ofdeveloping countries on
w estem ideologies of grow th and m odemisa-
tlon w hich are ncom patidble to the idea of fair
distribution of chances in life. kseem s thatthe
clamm thateducation as such is the key forde-
velopm ent is false, at leastw ith regard to the
m odem w estem type ofeducation w hich seem s
to ain ata kind ofdevelopm entw hich w illnot

be sustainable.

Developm ent

Devebpm ent -a W estem Concept

D evelopm ent is also a w estem, a European
conoept. This isegpecially tue n the philosophi-
calsense.n the 19.century in Europe the con-
ceptofdevelopm entbegan to play an In por-
tantrole 1 the philbsophy ofhistory, nature and
aulure.The term denotesa purposefillsequence
ofdifferentstagesw hich follow each otherw ih
Innernecessity and w hich can be perceived as
the unfolding ofa given potential. The term de-
velopm ent also contains the idea ofa goalw hich
is mherentto the developm entalprocess. There-
fore especially in the G emm an idealigm the temm
developm ent acqu ired the characterofa valie:
D evelopm entas such w asdevelopm enttow ards
ahigherstage, tow ardsperfection and progress.

Devebpm ent and Underdevebpm ent

The phenom ena w hich usually are described
by the tem s develoom entand underdevelopm ent
exist since Europe conquered the w orld geo-
graphically, m ilitarily and econom ically n the
age of discoveries and colonialism and parallel
to this also conquered and subdued the w orld
scientifically and technologically .D evelopm ent
on the one hand and underdevelopm enton the
otherhand are problem softhem odem age, they
are the tw o sides of the sam e con . For Europe
them odem age undoubtedly m eantprogress,
butatthe sam e tin e itduring the recent 500
yearsm eantunderdevelopm ent for the restof
the w orld w hich w as caused by the oppression
and/ordestruction ofhighly developed civili-
sations and w hich w as accom panied by the eco-
nom ic exploiation and by m iliary conquest.

Europe a Model for Development?

The Success of Europe

Europe, this successfiiland attin esalso bru-
taland barbaric civilisation , becam e the m odel
for developm ent forcing its concepts of
econom Yy, science and education upon other civi-
lisations.European form s of mnstitutionalised
education orexam ple I the form ofschoolsand
universites today are In operation w orld-w ide
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and w hat is taught in these mstitutions largely
also is mfluenced by European pattems.Schools,
universities and educational system s alm ost
everyw here are the heritage of the colonialtim e.
This isevidentin the factthat

e the language of education in many
countries up to date is the language of
the former colonial powers.

e Science and technology as they have
been developed in Europe triumphed all
over the world.

e the European mode of industrial
mass-production is the economic and in-

fysigigtatangdard which many countries

e the democratic traditions and ideals
of human rights which have been devel-
oped in Europe have become models for
democratic movements in all parts of the
world.

Without participation in
modernity transforma-
tion of social conditions
and overcoming of mass
poverty and political de-
pendency will not be
possible.

On thisbackground, and notonly from
the European perspective, developm entoften
isseen asaim ing atand reaching the European
standards.The goals ofdevelopm ent -accord -
ng the theories ofm odemisation -are ordented
tow ards the developm entofdem ocraticw est-
em cap imlist ndustrial societies.

European Guik

Butthere is a dark side to the positive pic-
ture of Europe and its mflience to the restof
the w orld . The developm ent of Europe took
plcenotonly atthe expense of those countries
w hich today n am xture ofpatemalism and eu-
phem ism are called developing countries, butalso

on the expense ofnature and finally hum ankind
itself. The developm entw hich hasbeen sucoess-
fulin Europe therefore hasbeen called a proc-
ess tow ardsbarbarism .Com prehensive educa-
tion , scientific progress and econom ic success
did notpreventsocial crisisnor eruptions of ter-
rible destruction in num erous European w arsof
them odem age up to now .

D evelopm ent therefore can notsin ply con-
sist in the adoption of the successful European
m odelofm odemisation,butitin firstplacem ust
be the overcom Ing of the state ofdependency of
m ostofthe countries of thisw orld .

Crigue of the Concept ofDevebpm ent

A gainst the background w hich has been
sketched above ithas to be questioned w hether
the w estem , arrogant concept of developm ent is
valid foran analysis of the present situation of
thew orld and w hether this conceptcan be guid -
g forpolitcaland socialaction w hich ain sat
m provem entof the condibons of them ajprity
ofhum an beingsasw ellas at the preservation
of the environm ent. The idea of developm ent
through education has becom e questionable be-
cause the conoceptofdevelopm entdoesnotonly
absolutdse w estem standards, butpresently de-
velopm ent is also the result of underdevelop -
m entofthem aprity of countriesm ainly caused
through Europe and N orthem Am erica.thas
been suggested therefore to replace the term de-
velopm entby the term social change or social
transform ation R .M shana).A nd then the ques-
tion isofcourse:W hatis the direction of change
and transform ation?

W hateverw e understand by developm ent,
w hetherw e see developm entas satisfaction of
basic needs or com batofpoverty or liberation
from politicaland econom ic dependency oras
ndustrialisation and m odemisation, w hether
w e continue © use the term developm entornot,
w ithoutparticipation in m odemity transform a-
tion of socialcond iHons and overcom Ing ofm ass
poverty and politicaldependency w illnotbe
possible.

Therew {llbe no fiture if the European m odel
isuncridcally continued . The style of life, the
econom y and the usage ofnatural resources as
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practioed I Europe and the mndustdalised w orld
are notsustamnable.A change is therefore ur-
gently needed .Yet, there w illbe also no future
if the am bivalent success story of Europe is ig-
nored ordenied .The presentand future prob-
lem sofourearth w illnotbe solved ifw e f2ll
back to a pre-m odem stage.Thew ay outisbe-
fore us, notbehind us.And w em ust find itto-
gether.

Tertary Educaton and Devebpm ent

Crigue

Should the Churches engage in tertiary edu-
cation? Thisquestion in facthasbeen answ ered
already.The churches are engaged In tertary
education . There are Christan colleges and uni-
versities In m any countries and churches run
scholarship program m es to sponsor tertiary
education.Yet, the question rem ainsw hether
tertdary education contributes to developm ent?
There are critical voices disputing the contribu -
tion of tertdary education to developm ent.

O ne ofthe argum ents is that Terdary educa-
ton servesonly a privileged m mority . T ism ore
In portant, the critbcs w ould say, to In prove the
basic education of the underprivileged m asses.
Peop le directly profit from basic education
w hereas tertiary education doesnothave an in -
m ediate in pacton the situation of the poor. In
short, tertiary education isnotrelated to the
proverbialgrassroots This argum ent isnoten-
tirely w rong .H ow ever, despie the grain oftruth
In i, this critique is shortsighted . kw as right if
the engagem ent in tertiary education w as the
only approach of the churchesw ith regard to

Experience shows that
highly qualified people
have initiated and carried
movements which combat
poverty and that they have
worked for marginalised
minorities and for justice
and peace, thus contribut-
ing to the construction of
a just, free and equal civil
society.

education and developm ent.But, In fact, tertd-
ary education is n principle com plem entary t©

otherendeavoursand tonly consttutesa an all
partofthe actvitdes of the churches.

A sa com plem entary effort tertiary education
n the contextof the churches’ developm entac-
tivites is ndispensable. n a highly com plex
w orld colned by natural science and technology
w ith its strong tendency tow ards globalisation
it seem s to be in possible to in prove the sitia-
tion of the underprivileged and poorm asses
w ithoutexpertsw ho are trained on a high sci-
entific level. Likew ise, itm ightbe In possible
for the countries of the so called Third W orld to
lberate them selves from dependency in w hich
they are caughtup even in post-colonialtim e if
they do nothave a w elleducated elite of their
own.

Supportof tertiary education, and this refers
to Ppb ordented scientific and practcal training
asw ellas to pure research and high levelaca-
dem ic form ation, isan ndispensable partofa
Strategy to in prove the conditons of life of the
poorand underprivileged m asses. Experience
show sthatin m any caseshighly qualified peo-
plehave nibated and carrded m ovem entsw hich
com batpoverty and thatthey have w orked for
m arginalised m inorities and for jistice and
peace, thus contributing to the construction of
a jast, free and equalcivil society .
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Tertiary Education and the
Churches

Christian Hgher Education

The churches are engaged In tertary educa-
tion .H ow ever, this engagem ent is jastified only
if it is a distinctively Christian engagem ent.
W hatm akesan mstitution ofhigher education
a Christian insthition? If there isno specifically
Christian m athem atics, physics, biology, history,
linguistics orany other science, w hy then do
churches run colleges, universities and scholar-
ship program m es?

Subjct Areas

Anotherquestion w hich w e have to putw ih
regard to Christdan highereducation isw hich
kind of studies, w hich subf®ctareas and w hich
science should be taught. In this connection
com plex questions of ethics of science have to
be carefilly thoughtaboutasw ell the question
of relevance of specific types of research forthe
respective context.

Icshould ke to suggestthat i principle stud-
ies n allsubjctareas are possible in Christan
nsthtitions of higher leaming as long as they

A firstand prelim inary answ er could be
Churches run colleges, universites and schol:
arship program m esbecause they w antto equip
young peop le w ith the necessary skills and

know ledge that they m ay becom e able to re§°

sponsbly run the public affairs n a rather com
plexw orld.Thisansw er is close to Luther's ar:
gum entw hen he tried to convince them agis
trates to setup schools.Butthisw asan argu
m entdirected to the w orldly authoritesnotto

the church . I the churches engage In education™

and particularly n tertiary education then there
m ustbem ore to it.

Christdan highereducation oughtto inclide
T the teaching of the subfctm atter the reflec-
thon ofquestion lke the follow ng:Forw hatpur-

pose does a person study a particular subjct?
W hatare the ain s and obfctives forw hich a
person Intends to use the acquired know ledge
and hisorhert@lents? Is forexam ple som ebody
w 1lling to serve asam edicaldoctor n a distrdct
hosgpiali a ruralarea even if the w orking con-
ditions are professionally not satisfying? Is
som eone w illing to serve in a developm ent
progctora church,even ifhis salary ism uch
less than In the private sector? Is som eone w ill-
g to reflecthis orher scientific w ork ethically
and to draw consequences ifnecessary? The
ethicalreflection m ustbe ncluded in the cur-
riculum ofthe various subpcts.Ethics isnota
m atterw hich can be treated asan appendix.

fitn w ih the counciliarprocess for justice, peace
and ntegrity of creation .Studiesw hich fulfilthis
criterion are a contribution t sustainable devel-
opm enttow ardsa justand peacefiilsociety .

Conclusion

Education as such doesnotserve develop -
m entin the sense of in provem entof conditons
of life of the underprivileged m asses, butde-
velopm ent isnotpossible w ithouteducation .
Education mcluding tertdary education serves
developm ent if itassum es a serving role:Re-
search and studies are no ends in them selves,
butthey have a task w hich is related to society
at large.The task is to contribute to a hum an
and justsociety . The critical yardstick against
w hich tertdary education has to be m easured
therefore isnotexclusively a scientificonebuta
socialone.D o tertbary education and scientific
w ork serve justice, peace and integrity of
creation ?The church has, as Isaid above, the task
to preach the G ogpel, to teach and to counsel.
W ithin thisgeneralobfctive the church indeed
has a gpecificm ission foreducation and devel-
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opm ent. It is the m ission of the church to set
exam ples also n the field ofhighereducation
fora type of scholarly w ork w hich contrbutes
to reconciliation in society, betw een nations and
also betw een hum ans and nature.The specific
m ission of the church is to advance higheredu-
cation w hich serves thispurpose notonly by
equipping young people w ith scientific know 1-
edge and skillbutalso by form ng theirperson-
ality n such aw ay thatthey are able t use their
know ledge and gkills aspeacem akers, defend -
ersofthe poorand keepersofthe earth.

Tertary education in thissensew illplay a
serving role forand In the processof sustain-
able developm ent. Ik is therefore a continuous
regponsibility of the churches to critically exam -
ne theirow n Insttutions ofhigher education
w hether they really serve this purpose or
w hether they are sin ply follow ng the general
pattem of science.Christdan colleges, universi-
tles and scholarship program m esare only jus-
tified as endeavours of the churches if they are
distinct in the above described w ay .Being dis-
tihctdoesnotexclude co-operation w ith others
w herever possible and it certainly does not
m ean to clain thatonly Christan institutions
ofhigher leaming can contribute t jistioe peace
and the mtegrity ofnature through theirteach-
Ing and research. It there fore belongs to the
m ission of the church to dialogue w ith and to
enoourage othersw ho arem oving 1n sin ilardi-
rections.

D r.RudolfFicker,M arch 1998, Lecture Christian Col-
legeM adrasand GurukulLutheran College and Research
hstite
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